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1. School Context
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At Victor Seymour Infants’ School, we are committed to meeting the needs of all pupils and ensuring
every child is supported to thrive. In line with the SEND Code of Practice (2015), we recognise that
pupils’ needs may fall within one or more of the following four broad areas of Special Educational

Needs

and Disabilities (SEND):

% Communication and Interaction

Including speech, language and communication needs and autism spectrum conditions,
where children may need support with understanding language, expressing themselves or
social communication.

% Cognition and Learning

Including moderate learning difficulties, specific learning difficulties such as dyslexia or
dyspraxia, where children may require additional support with learning, understanding and
processing information.

Social, Emotional and Mental Health (SEMH)

Where children may experience challenges with emotional regulation, relationships,
confidence or behaviour, and benefit from targeted support to develop resilience and
wellbeing.

Sensory and/or Physical Needs

Including visual or hearing impairments, sensory processing needs or physical disabilities,



where children may require specialist equipment, adaptations or support to access learning
fully.

We work closely with families and external professionals to ensure timely identification, appropriate
provision and a nurturing, inclusive environment where every child can succeed.

2. Whole-school approach to inclusive mainstream offer

Victor Seymour follows a graduated response to supporting pupils, beginning with high-quality
universal provision to ensure that all children can access the support they require. Through effective
teaching, reasonable adjustments, and inclusive classroom strategies, pupils’ needs are identified
and addressed early. Where additional support is needed, targeted strategies are implemented and
reviewed regularly to ensure they are tailored to the individual pupil. This graduated approach
ensures that provision is responsive, purposeful, and focused on enabling every child to make
progress and achieve their full potential.

Victor Seymour - Cognition and Learning Graduated Response 2026

Stage 5-Targeted / Specialist Intensive Support (In addition to Stage 1-4) EHCNA / EHCP
Request for EHCP assessment / EHCP - formal targets with longer time frame. Annual review of long term targets with
parents, external agencies and teachers - multi pl y approach. learning support plan (My Plan) to
break down targets into smaller steps. Termly meetings with teacher and pupil to review small steps on My Plan and
passed up through year groups for all staff to use and access. SEN Register. Qutreach / In reach Specialist advice.

Stage 4 - Targeted Enhanced Support (In addition to Stage 1-3) My Plan / My Plan+
Increased adult support, more specific targets, core learning support beyond the classroom. 1:1, targeted staff training (SALT, dyslexia). My Plan
+. Termly review meetings with teachers / parents / pupils to share progress. External professional advice. SEN register. SENDCo monitoring of
provision.

Stage 3 - Targeted Additional Support (In addition to Stage 1-2) My Plan
Evidence based intervention. APDR cycles / progress review continue to indicate less than expected progress over time. Teacher meeting with SENOCo discuss passible
SEN. My Plan with solution focused target setting co-produced with parents. SENDCo / 5LT / Subject Lead monitaring of progress data. Possible SEN register.

Stage 2 - Early Intervention Support (In addition to Stage 1) My Profile +
Individual or small group support in class. Targeted in class strategies for example, seating plan, access to additional scaffolds and maths and literacy scooping. Colourful semantics. APDR
cycles [ progress review indicate less than expected progress over time. Teacher discussion with class teachers / subject leaders to menitor provisien and share good practice. Pupil Progress
Review (termly) with SLT. Gaps analysis. Initial teacher meeting with parents. My Profile shared with parents to support solution focused parent / teacher / pupil communication.

Stage 1 - Universal Provision (what we offer everyone in our school) My Profile
High Quality Teaching: GLT Teaching and Learning Principles. Regular communication with parents. Transition planning. Adaptive teaching and learning i for learning. Live
marking. Responsive “in the moment” plannln; that follows the needs and interests of the children. C and literacy Clear routines and structures (disruption-free learning)
with a visual Clear Extra time where needed, allowing pupil to work at own pace. Break learning and tasks down into smaller steps. Step-by-step instructions.
Visual checklists. Model what the pupil needs to do - “I do, we do, you do”. Model examples available. Opportunities for and rep o su y. Provide breaks between learning
tasks. Support written tasks with mind maps, writing frames, prompt cards, word lists, visual prompts, Imowledge organisers and symbols. Che:k pupll 's understanding by asking them to repeat back
instructions, and explain what they have learned. Immediate positive praise and feedback given to Op) g to support Peer-to-peer
marking and tutoring. Pupils have sufficient thinking time to process information. Pupils work flexibly in pairs, small groups, mdependemlv :mi as whal= class. Working walls / visual displays of spellings,
number lines, Unlocking letters and sound charts and key vocabulary. Children learn to access and Dyslexia friendly fonts, Coloured overlays. A variety of writing
implements. Pupil passport to support teacher and pupil communication.

Victor Seymour Cognition and Learning Graduated response 2026

Victor Seymour - Communication and Interaction Graduated Response 2026

Stage 5 ~Targeted / Specialist Intensive Suppart {In addition to Stage 1-4) EHCNA / EHCP
Request for EHCP assessment / EHCP - formal targets with longer time frame. Annual review of long term targets with parents, external
agencies and teachers - multi-disciplinary approach. dualised learning support plan (My Plan) to break down targets into smaller
steps. Termly meetings with teacher and pupil to review small steps on My Plan and passed up through year groups for all staff to use and
access. SEN Register. Outreach / In-reach Specialist advice. Specialist ASC Speech and Language Therapist. Communication in Print. Low
stimulus environment and access to a sensory space. Autism Assessment Framework. High level of adult supervision at all times.

Stage 4 - Targeted Enhanced Support (In addition ta Stage 1-3) My Plan / My Plan +
Enhanced adult support and close supervision during structured and social times, more specific targets (SALT), core learning support beyond the classroom
Enhanced communication support, .g. Intense Interaction / Bucket Time / Attention Autism. Targeted staff training (SALT, Attention Autism). My Plan +. Termly
review meetings with teachers / parents / pupils to share progress. External professional advice — SALT. SEN register. Regular communication with home
{meetings / home school diary). SENDCo menitoring of provision.

Stage 3 — Targeted Additional Support (In addition to Stage 1-2) My Plan
Evidence based SALT assessment and intervention. Individual work station. Increased adult support. Closer supervision during social times where needed. APDR cycles / progress review
continue to indicate less than expected progress over time. Teacher meeting with SENDCo discuss possible SEN. My Plan with solution focused target setting based on social communication
co-produced with parents. Signposting parents to local offer when needed. Referral to SALT. Individual / small group SALT support. SENDCo / SLT / Subject Lead monitoring of progress data
Possible SEN register.

Stage 2 — Early Intervention Support (In addition to Stage 1) My Profile+
Individual or small group support in class. Targeted in class strategies for example, adjusted seating plan, access to additional scaffolds and maths and literacy pre-teach. Colourful semantics. Social Stories and
Comic Strip Conversations. Pre-warning of routine change. Early / extra time for transitions. Headphones. Individual Reward chart. Quiet space in class. Alternative lunch club provision. APDR cycles / progress
review indicate less than expected progress over time. Teacher discussion with class teachers / subject leaders to monitor provision and share good practice. Pupil Progress Review (termly) with SLT. Gaps analysis.
Initial teacher meeting with parents. My Profile shared with parents to support solution focused parent / teacher / pupil communication.

Stage 1 - Universal Provision (what we offer everyone in our school) My Profile

High Quality Teaching: GLT Teaching and Learning Principles. Regular communication with n:renu. 'Ihnsltlan planning. Adaptive teaching and Formative for learning. rh in
the moment’ planning that follows the needs and interest of children. C: of pupil and literacy rich environments. Clear routines and structures (disruption-free Iurn\nu) ‘with a visual
timetable. Consistent, universal gestures to support language and behaviour Clear d to reduce anxiety. Individual visual timetable, visual checklists to support organisation and frame

responses. Verbal reminders supported by visual when needed. Adjusted teacher language. Pupil responsive delivery —questioning, clear and repeated instructions, language, consistent behaviour routines, timers and reminders.
Visual explanations, talk partners, peer ta peer support. Model what the pupils needs ta do - * 1 do, we do, you do'. Frame pupil's understanding of audience with visual examples. Individual approach to developing an
understanding of context. Pupils present their work / responses in a meaningful way. My profile to support teacher and pupil communication.



https://docs.google.com/document/d/1DwkkkEQxrXEoCvdCID-JL29TOl54W2v0Jd3JDv2Tlhs/edit?usp=drive_link

Victor Seymour — Social Emotional and Mental Health Graduated Response 2026

Stage 5 ~Targeted / Specialist Intensive Support (In addition to Stage 1-4] EHCNA / EHCP
Request for EHCP assessment / EHCP - formal targets with longer time frame. Annual review of long term targets with parents,
external agencies and teachers — multi-disciplinary approach. Individualised learning support plan (My Plan) to break down targets
into smaller steps. Termly meetings with teacher and pupil to review small steps on My Plan and passed up through year groups for all
staff to use and access. SEN Register. Outreach / Inreach Specialist advice. Low stimulus environment and access to a sensory [ quiet
space. High level of adult supervision at all times. Personalised timetable { approach to learning

Stage 4 Targeted Enhanced Support (in addition ta Stage 1-3) My Plan / My Plan +
Enhanced adult support and clese supervision during structured and social times, moere specific targets (SEMH), core learning support beyond the
classroom. Targeted staff tralning (Emotional Literacy Thrive). My Plan +. Termly review meetings with teachers / parents [ pupils to share progress.
External professional advice — ATS/EF / SALT. Early Help. SEN reglster, Regular ication with home | Ings / home school diary). SENDCo
monitoring of provision. Behaviour Support Plan. Risk assessment.

Stage 3 - Targeted Additional Support (in addition to Stage 1-2) My Plan
Evidence based Emaotional Literacy intervention, for example, Language for Behaviour. Individual work station. Increased adult support. Closer supervision during social times
where needed. APDR cycles / progress review continue to indicate less than expected progress over time. Teacher meeting with SENDCo discuss possible SEMH. My Plan with
solution focused target setting based on social needs co duced with parents. ing parents to local offer when needed. Consider Early Help. Consider SALT
assessment. Individual / small group support. Additional pastoral sessions. SENDCo / SIT / Subject Lead manitoring of progress data. Passible SEN register. Parent meeting with
school FSW. Soft start — breakfast club.

Stage 2 — Early Intervention Support (In addition to Stage 1) My Profile+
Individual or small group support in class. Targeted in class strategies for example, adjusted seating plan, access to additional scaffolds and maths and literacy pre-teach / scooping. Colourful
semantics. Social Stories and Comic Strip Conversations. Pre-waming of routine change. Early / extra time for Reward chart. Attentional Tools. Quiet space in
class. Alternative lunch club provision. Now f Then / Next Board. Visual timetable. Agreed quiet safe space. APDR cycles / progress review indicate less than expected progress over time. Teacher
discussion with class teachers / subject leaders to moniter provision and share good practice. Pupil Progress Review [termly) with SLT. Gaps analysis. Initial teacher meeting with parents. My Profile /
My Profile + shared with parents to support solution focused parent / teacher / pupil communication. Behaviour Profile.

Stage 1— Unlversal Provision (what we offer in our school) My Profile
High Quality Teaching: GLT Teaching and Learning Principles. Regular with parents. phnnmmamumngand learning scaffolded. Clear routines and structures (disruption-free
learning) with a visual timetable. Consistent, universal gestures to support la and and expectations to reduce anxiety. Taught behaviour curriculum supported by weekly
assembly. Pyramid PSHE scheme, adults model positive D of mwmwmhmummwmmﬂecﬁm Thrive to develop emational literacy. Identify and praise
success and positive behaviour, Use children's names ta priarm breaks. Calming music. Visual cues, flexible seating and groups. Positive rale models. Home visit in Nursery /
Reception for new starters, Close links with feeder nurseries. i to support leaming and calm behaviours. Adults show empathy and validation of emotions, Model
what the pupil needs to do - "I do, we do, you do”. Maodel mmplns mllnHa My Profile msnppnntnchlr and pupil communication. Emotion Coaching course for parents.

Victor Seymour Social Emotional and Mental Health Graduated Response 2026

Victor Seymour — Sensory & Physical Graduated Response 2026

Stage 5 ~Targeted / Specialist Intensive Support (In addition to Stage 1-3) EHCNA J EHCP
Request for EHC needs assessment f EHCP - formal targets with longer time frame. Annual review of long-term targets with parents,
external agencies and teachers — multi-di y approach. Ind lised learning support plan [My Plan) to break down targets into.
amaller stepe. Termly meetings with teacher and pupil to review small deps on My Plan and passed up through year groups for all staff to
wse and access. SEN Register, Outreach / Inreach Specialist advice, Personalised timetable [ approach to learning,

Stage 4 - Targeted Enhanced Support (In addition to Stage 1-3) My Plan / My Plans
Inereased adult suppert, more specific targets, core learning suppoart beyand the elassream, 1:1, targeted staff training (SALT, dyslexia), My Plan + Termly review
meetings with teachers / parents [ pupils to share progress. External professional advice. SEN register. SENDCo manitoring of provision. Risk Assessment.

Stage 3 - Targeted Mdl!.lnnal Support {In addition to Stage 1-2) My Plan
Take advice from specialist teams (elatlngtn font style and size, ophthalmol and T by Sensory Support Team / Audiologist, Write from
the Start. O 1/ I APDR cycles / progress review continue o indicate less than expected progress over time, Teacher meeting with SENDCo discuss
possible SEN, My Plan with solution focused target setting co-produced with parents, SENDCo / 5LT / Subject Lead monitaring of progress data. Possible SEN register.

Stage 2 - Early Intervention Support (In addition to Stage 1) My Profile +

Ensure correct seating in relation to white board taking into account the vision in each eye. Enlarged copies of texts and resources. Short spells of visual activity with less activities. Avoid shiny
surfaces which may reflect and dazzle. Ensure a range of writing materials s available. Avoid the sharing of texts or menitors. School based interventions allow addrnunal tlme o mlmuﬂu and extra thinking and
talking time. Writing slopes, Slow dewn speech rate but keep natural fluency. Allow the child plenty of space to werk and organised resources seated away from die g stimuli. oral

presentations as an alternative to some written work, Lined paper with space sufficient to accommodate pupils handwriting, Mark starting point on each line with a yellow dm. Attach paper to desk with masking
tape. Breakdown activities into small chunks. Access to laptops and tablets, cue cards to help the pupil sequence. Learning objective printed and written into the book for the child. Use of voice processor to add
writing. No more than one or two at a time. Allow to taking part in team games. Theraband, weighted blankets and jackets. Noise reduced environment. Access to a sensory space. Teacher
discussion with class teachers / subject leaders to monitor provision and share good practice. Pupil Progress Review {termly) with SLT. Gaps analysis. Initial teacher meating with parents. My Profile shared with
parents to support solution focused parent / teacher / pupll communication.

Stage 1 Provision (wh everyone in
High Quality Teaching: GLT Teaching and Learning Frinciples. Regular with parents. essential copying from Wslhmldnlﬁdﬂﬂmﬁeuﬂmdﬂuﬂmﬂmweﬂem
Use different paper [ whiteboard colours and contrasts, Address pupils by name. Avoid standing in front of windows. Use when
background noise 10 a minimum. Gain pupils attention before 4 bmn. del and teach careful listening with | wﬁlmmlnwmnmdmh.mwﬂsm:poﬂm MM
away from the mouth. Check that information and have b ds ds on the beard to focus { Orga learty labelled and kept in
the same place in th Repeat from other children, Clmd:Mﬂﬂﬁmhmdwphnmm'mhummmmhrﬁmm Snﬂh;ﬂﬂdmwplﬁinmsﬂnﬂlatnuﬂu
floor. Desk at elbow height. Support and teaching of skills. Teach skill Enwmwufmcndpmrlsrhsnmllﬂl Reinfo: different colours for text on the board and space out
wﬂllmmhmhlemdmdbmmwmﬂilhnlwnu fonts/ PowerP Oversized texts. Access to coloured overlays. A variety of writing

My profile ta eher and
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3. Identifying pupils with SEN and assessing their needs

A pupil has SEN where their learning difficulty or disability calls for special educational provision, namely
provision different from or additional to that normally available to pupils of the same age (SEN Code of

Practice, 2015).


https://docs.google.com/document/d/10Bks1p-elG6JbEpoh92lcCe4I3myh2GIcy1rPtpWHOY/edit?usp=drive_link
https://docs.google.com/document/d/1nL67_kH4vNUgh93igTD4ITNYv1ISS-cIlWPrZmhvH_s/edit?usp=drive_link
https://docs.google.com/document/d/158m7UYoruyNpnkcgpZnCS39MLLmd9cmfbLCgoBn7p5E/edit?usp=drive_link

A learning difficulty is a significantly greater difficulty in learning than the majority of others of the same
age.

A disability that requires special educational provision is a disability that prevents or hinders the pupil
from accessing the educational provision generally provided for others of the same age.

Not all pupils with a disability will be identified as requiring special educational provision. Appropriate
reasonable adjustments will be made to ensure we remove or prevent barriers experienced by all pupils
with a disability.

Parents/carers are informed when pupils are added to or removed from the SEN register. When deciding
whether special educational provision is required, we will start with the desired outcomes, including the
expected progress and attainment, and the views and aspirations of the pupil and their parents/carers.
We will use this to determine the support that is needed and whether this can be provided by adapting
our core offer, or whether something additional is needed.

SEND Journey at Victor Seymour Infants’ School

START

Quality First Teaching Strategies implementsd
Graduated response Document Through Assessment
class teacher raises cancerns despite OFT OR Parent /
Carer raises concerns

If after Stage 1 the ch
on the SEN register as

making progress they will be placed
Support) in discussion with parents

il
A further cycle od Stage 1 is repeated as the interventions and provisions will
be recorded by class teacher on a L=arning Plan (through Provision Map)

Is the child
making
progress?

Build refationships with parents to discuss concerns
Identify: eye check / Hearing check / Medical issues / Diet / Sleep
/ Family circumstances / Identify any previous outside agency

SENCO reviews first cycle of
interventions and provisions
with class teacher and parent /
carer

No

Speak 1o pravious dlass staff
1

Interventions and in class provisions are aj
Gather information ABC for behaviour/Any previous

Child's progress is monitored by class teacher and
reportsfLevels of attainment  3-4 weeks Class teacher puts SENCO SENCO over a further 6-8 weeks block (half term)

4 recommendaticns in place 6-8 weeks (Half term)
68 weeks (Half term)
If after 3-4 weeks these i ici not made
animpact
Compiess frst concerns form Glick here for form - Identify 4 areas of nesd
and share with SENCO.

i 1 put on menring st SEHCD Sbseres chi i cass 3nd provices STAGE 1 STAGE 2

faedback to teacher who in turn feeds back to parent. 2 weeks

Is the child makine oroeress?

ON

KEY
STAGE4 ||| STAGE3

If the child is still not making progress despite
Quality First Teaching and two cycles of Assess
Plan, Do, Review, it may be necessary to refer the
child to an outside agency.
This could be

*  Paving the Way

«  Educational Psychologist

& Occupational Therapist

e Speech and Language Therapist

s been mads
he child needs

can only be accessed through an
EHCP (Educztional Health Care

Information is gathered and an application made for an EHCNA (Educationa
Health and Care Needs Assessment)

Evidence gathering and completing EHCNA documentation can take a further Review meeting is held with the.

6-8 weeks Outside Agency (where Paediatrician
appropriate) parents, SENCO o @rE
cher to discuss ) > o
There is no guarantee an EHCP will be granted. If an application is successful B T e Waiting times dependant on individual services
then an Annual Review takes place once 2 year for kS1 and & monthly for EYs. have had 2n impact
If unsuccessful parents and school will be offered a next step meeting. ) Outside agency recommendations are discussed with
'''' parents, SENCO and class teacher
68 weeks

VS SEND Pathway

We assess each pupil’s current skills and levels of attainment on entry, which will build on previous
settings and Key Stages, where appropriate. Class teachers make regular assessments of progress for all
pupils and identify those whose progress:

Is significantly slower than that of their peers starting from the same baseline
Fails to match or better the child’s previous rate of progress

Fails to close the attainment gap between the child and their peers

Widens the attainment gap

This may include progress in areas other than attainment, for example, social needs.
Slow progress and low attainment will not automatically mean a pupil is recorded as having SEN.

e Example: Communication and Interaction needs
e Example: Social Emotional and Mental Health needs
e Example: Other needs


https://drive.google.com/file/d/1FyOQen4wXEHmroJkQ8GmaRfucttte5La/view?usp=drive_link

4. Our approach to teaching pupils with SEN within the classroom

Teachers are responsible and accountable for the progress and development of all the pupils in their
class.

At Victor Seymour Infants’ School we support all children, including those with SEND by using High
Quality Teaching Strategies which include modeling, breaking information up into smaller 'chunks’,
repeating instructions, checking for understanding and allowing time to respond.

We will also provide the following interventions:

ELSA (Emotional Literacy Support Assistant)

Maths and Literacy booster groups

Precision monitoring

Daily readers

Signalong

Occupational Therapy and Physiotherapy exercises where necessary for children with OT
plans

Social Communication and Attention groups

Speech and Language Therapy exercises by school staff for children with SALT plans
External Speech and Language Therapy exercises by a Therapist

Diagnostic testing and assessment, such as PM benchmarking for identifying reading
difficulties may be available, when a need is identified.

Adaptations to the school building and equipment can be made when necessary e.g. adapted
chair

Dough Gym and Tummy time in EYFS may be used to promote fine and gross motor control.
Lunchtime rainbow club for Gross and fine motor skill for children with OT reports

SEN TA for each Year group to provide additional interventions and targeted work both in
Rainbow low arousal classroom and also in class support to transfer learning

i o D D b b b D b b b b b

5. Adaptations to the curriculum for pupils with SEN
We make the following adaptations to ensure all pupils’ needs are met:

% Adapting our curriculum to ensure all pupils are able to access it, for example, by grouping, 1:1
work, teaching style, content of the lesson, etc.

Adapting our resources and staffing

Using recommended aids, such as laptops, coloured overlays, visual timetables, larger fonts, etc.
Adapting our teaching, for example, giving longer processing times, pre-teaching of key
vocabulary, reading instructions aloud, etc.

Personalised planning

Targeted training for staff

We have created an area that is a low arousal learning environment for SEN children who may
need to have a different environment for periods during the day for their learning or
self-regulation.

g o D B b

6. Targeted interventions

Targeted interventions may be required to further support individual pupils in meeting their learning and
developmental needs. At Victor Seymour, these interventions are carefully selected and implemented
based on identified areas of need and are reviewed regularly for impact. Support may include catch-up
programmes for pupils with English as an Additional Language (EAL), phonics interventions, additional
reading support, Colourful Semantics to develop writing skills, social skills groups to support emotional



and social development, and occupational therapy (OT) programmes to support sensory and motor
needs. This targeted approach ensures that interventions are purposeful, time-limited where
appropriate, and responsive to each pupil’s individual needs.

7. Specialist interventions

Specialist interventions are put in place for a minority of pupils where highly adapted and individualised
support is required to accelerate progress or enable children to achieve their full potential. At Victor
Seymour, these interventions are carefully considered and implemented in response to identified needs,
and may include provision such as ELSA or Nurture support, dependent on suitability and availability.
Targets linked to specialist interventions are regularly reviewed and discussed collaboratively by parents,
teachers, and the SENDCo, with input from external agencies where necessary. This ensures that
provision remains effective, responsive, and focused on positive outcomes for each child.

8. Partnership working and pupils’ access to external (incl. specialist) agencies

There may be occasions when we need advice from other professionals. We will discuss this fully
with parents before contacting any agencies and they will need to sign consent forms.

Other Agencies include:

Schools and Families Support Services

Early Years Support

Learning Support Service

Sensory Impaired Support

Behaviour Support Team

Speech and Language Therapy Service

Speech, Communication and Language Needs Service
Educational Psychology Service

Autism Service

Paving the Way

School nurse

Community Paediatrician

Child and Family Services

Parent Partnership

Occupational Therapists

Physiotherapists

Clinical Nurse

Child and Adolescent Mental Health Services (CAMHS)

g o o o b o b b b b b o B b B b b

8. Adaptations to the learning environment
We make the following adaptations to ensure all pupils’ needs are met:

% classroom layout is carefully considered to ensure that it provides a welcoming environment
suitable for all pupils

minimal distractions within classroom displays

maximise the use of additional workspaces for children that need to work in a quieter area
alternative classroom low arousal learning environment for SEND children who may need to
have a different environment for periods during the day for their learning or self-regulation.

* % %



9. Adapted curriculum pathways
We make the following adaptations to ensure all pupils’ needs are met:

% Adapting our curriculum to ensure all pupils are able to access it, for example, by grouping, 1:1
work, teaching style, content of the lesson, etc.

Adapting our resources and staffing

Using recommended aids, such as laptops, coloured overlays, visual timetables, larger fonts, etc.
Adapting our teaching, for example, giving longer processing times, pre-teaching of key
vocabulary, reading instructions aloud, etc.

Personalised planning

Targeted training for staff

o D b o

10. Assessing and reviewing pupils' progress

All leaders at Victor Seymour are responsible for the progress of all pupils, including those with special
educational needs (SEN). Assessment points across the school include pupils with SEN, and leaders
analyse engagement and outcomes to identify strengths and areas for improvement. Teachers use the
‘Assess, Do, Review’ cycle to complete a termly review for all children on the SEND register, ensuring that
targets and provision are regularly evaluated and updated. Leaders make adjustments to systems,
practices, and provision to ensure positive impact for all pupils. Where more targeted or specialist
support is required, leaders work in partnership with the SENDCo to review pupil progress. Assessment
and review are therefore embedded into whole-school processes. Behaviour and attendance leaders also
work closely with the SENDCo to support the progress and well-being of all children.

11. Consulting and involving pupils and parents

At Victor Seymour, we believe that working in partnership with parents is a vital part of our school
community and an integral element of supporting each child’s development. We actively encourage
open communication and collaboration with families. The school offers termly coffee mornings, where
external agencies are invited to provide information and support to parents. The SENDCo also offers
weekly drop-in sign-up meetings, providing parents with regular opportunities to discuss concerns and
explore ways to support their child. For pupils with SEND, we offer enhanced, personalised transitions
and induction arrangements tailored to individual needs. The Assess, Do, Review process enables
parents to meet with class teachers to discuss progress towards targets and agree next steps to ensure
continued, effective support for their child.

VS SEND Pathway

12a. Supporting pupils moving between phases / transition

At Victor Seymour, we work closely to support pupils through all stages of transition within the school.
Transition arrangements involve previous settings, receiving schools, parents, and pupils, ensuring that
they are carefully planned, well supported, and responsive to individual needs.

Transition into Nursery / Reception

Borough transition day for Nursery and Reception

New to our school — transition meetings may be set up with previous setting involving
parents as well as professionals

Stay and Play opportunities in Summer term and beginning of Autumn Term

Parent information evenings in Summer or Autumn Term

Home visits for all children new to the school

* % %t


https://drive.google.com/file/d/1FyOQen4wXEHmroJkQ8GmaRfucttte5La/view?usp=drive_link

% New school invited to Annual Review in summer term (for those children with Educational
Health Care Plans (EHCPs)
% Transition books / social stories with pictures of key staff and areas of the school for all
children joining Victor Seymour
Moving classes within school
Visits to new classroom, visits from new class teacher
New class teacher reads a story to new class
Transition books / social stories of pictures of key staff and classrooms for some individuals
Extra opportunities to meet new teacher, TA and get to know their new classroom/
surroundings
Transfer documents through Edukey (Provision Map) where applicable if moving to a Sutton
school
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Moving on at Year 2

% SENCO links with SENCO at Year 3 provision at Harris Junior School (feeder Junior school for
VSI) throughout Year2 to make them aware of needs before they transfer.

% Extra opportunities to visit new school and new members of staff

% Teachers handover meetings regarding learners’ individual needs

% Transition books / social stories of pictures of key staff and classrooms for some individuals

Moving schools midyear
% Transfer documents through Edukey (Provision Map) where applicable if moving to a Sutton
school
% Make sure all paper records are passed on a soon as possible
% Discuss with new school’s SENDCo any special arrangements or support that was in place
with us and any recommendations

If your child joins us from another school
% Contact the previous school SENDCo to find out any special arrangements or support that
needs to be made for your child.

If your child joins us from another school and has an EHCP in place we will:
% Read the consultation paperwork sent by the EHCP coordinator
% Arrange to visit the child in their current setting if possible
% Arrange to meet parents to understand the SEN needs fully and discuss the best transition

13. Training for staff

At Victor Seymour, we prioritise professional development for all staff to ensure they have the
knowledge, skills, and strategies needed to meet the needs of every child. This is achieved through
regular training provided both within the school and by the local authority. Where specific professional
development needs are identified, additional training is delivered to all staff or targeted to key members
as appropriate.

14. Evaluating the effectiveness of SEN provision
As a school we evaluate the effectiveness of provision for pupils with SEN by:

e Reviewing pupils’ individual progress towards their goals each term through SENCO/ Teacher
meetings and pupil passports

e Reviewing the impact of interventions

e Using pupil questionnaires



Monitoring by the SENDco

Using provision maps to measure progress

Holding annual reviews for pupils with statements of SEN or EHC plans
Provision Map software

15. Enabling pupils with SEN to engage in activities available to those in the school who do not have
SEN

All extra-curricular activities, school visits, before and after-school clubs at Victor Seymour are accessible
to all pupils. Every child is encouraged to participate in day trips, sports days, school plays, special
workshops, and other enrichment opportunities. No pupil is ever excluded from these activities on the
basis of their SEN or disability.

16. Support for improving emotional and social development

At Victor Seymour Infants’ School, we prioritise the emotional and social development of all our pupils.
This is achieved through a carefully planned PSHE curriculum, opportunities for SMSC throughout the
school year, and fostering an ethos of care, kindness, and respect. We ensure that every child is listened
to and treated with unconditional positive regard. Additional support is provided to promote emotional
and social development, including encouraging pupils with SEN to take an active part in the school
council. The school maintains a zero-tolerance approach to bullying, ensuring a safe and supportive
environment for all children.

17. Pupils with disabilities

At Victor Seymour Infants’ School, we are committed to providing a fully accessible environment
that values and includes all pupils, staff, parents, and visitors, regardless of their educational,
physical, sensory, social, spiritual, emotional, or cultural needs. We take positive action to challenge
negative attitudes towards disability and accessibility and work to foster a culture of awareness,
tolerance, and inclusion. We provide appropriate resources to enable all children to access learning
and ensure that our environment is fully accessible for those requiring specialist equipment or
additional support. Our aim is to remove barriers wherever possible so that all pupils can fully
participate in the daily life of the school and benefit from the learning experiences we provide.

Victor Seymour Accessibility Plan

18. Complaints about SEN provision

Complaints about SEN provision in our school should be made to the class teacher in the first instance to
try and resolve any misunderstandings.

Following this, complaints should be made to the SENCO or Headteacher. They may then be referred to
the school’s complaints policy.

The parents of pupils with disabilities have the right to make disability discrimination claims to the
first-tier SEND tribunal if they believe that our school has discriminated against their children. They can
make a claim about alleged discrimination regarding:

® Exclusions
® Provision of education and associated services
e Making reasonable adjustments, including the provision of auxiliary aids and services
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https://docs.google.com/document/d/14ICk7K5eV39JbjzOhlLvyb9w0yd7mu_rSK3YurN8Xbk/edit?usp=sharing

19. Contact details of support services for parents of pupils with SEN

The SEND Local Offer is a place to find information and support for families with children and young
people with learning needs and disabilities.

The London Borough of Sutton’s Local Offer is now being hosted on the Sutton Information Hub website:

Leisure and Social Activities for Children and Young People with SEND links can be found through the
Sutton Information Hub.
https://suttoninformationhub.org.uk/results?category=412647f0-631e-4ffd-8f4c-eba648c457f4

Below is a link to services, activities and groups that are available to residents with a range of Learning
Disabilities with Sutton.
https://suttoninformationhub.org.uk/results?category=fde47aa7-a3ba-4753-952f-1e4963aa1d03

Sutton Information, Advice and Support Service (SIASS) offer free, impartial, confidential support for
0-25 year olds with SEND in Sutton.https://www.siass.co.uk/
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https://suttoninformationhub.org.uk/services/victor-seymour-infants-school-62bc447bc716d
https://suttoninformationhub.org.uk/results?category=412647f0-631e-4ffd-8f4c-eba648c457f4
https://suttoninformationhub.org.uk/results?category=fde47aa7-a3ba-4753-952f-1e4963aa1d03
https://www.siass.co.uk/
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